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SOME OF THE ISSUES CONCERNING THE SCIENCE OF
PEDAGOGY IN THE CONDITIONS OF GLOBALISATION

Abstract — The article discusses the development of pedagogic thought, focussing

specifically on didactic theory and practice, both facing extensive new tasks in the
conditions of global tendencies. The last three decades have witnessed unforeseeable
changes in all areas of social life, which impacted strongly the area of education and
upbringing. Under these new conditions the pedagogic theory has not appropriately
responded to what was happening in practice. The old theories could not be used to
explain the phenomena of identity, diversity, pluralism or multiculturalism. The
postmodern approach does not analyse or discuss in detail the educational conditions, nor
can it develop or offer any pedagogical concepts. It advocates openness and flexibility of
thought processes.
Since globalisation processes are changing all the spheres of society, we are especially
interested in what learning and teaching processes are now like and how they are
conducted. Since school has preserved its function of transferring knowledge to younger
population, we would like to know its orientation, goals, teaching contents, relationships,
as well as the didactic and methodological conception, which we have known for years to
be insufficiently developed. We have established that in the European didactic thought
there is no trace of new theoretical starting points. Based on postmodern and global
discourse numerous incentives can be observed, which, however, have not been
empirically proved. An important aspect originating from the relationship between
didactic theory and concrete practice is directing our attention to a more intense
communication between general and special didactics.

Key words: globalisation, post modernity, multiculturalism, pedagogy, didactic
theory, special didactics
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1. INTRODUCTION

The discussion on the issues surrounding the development of the science
of pedagogy is not possible without a look into the past nor can the present state of
art of pedagogic theory and practice be evaluated without analysing the wider
context. As one of the social sciences, pedagogy or teaching science observes,
participates in and impacts everyday changes at the macro and micro level,
whereby encountering old as well as new values brought about by new
globalisation tendencies. Different theoretical pedagogical paradigms are being
created on the basis of philosophical, anthropological or sociological backgrounds.
Each one of them offers guidelines for practical educational work although it can
be observed that they often intertwine, complement or even exclude one another.

We are aware of the characteristics of the period we are entering.
Postmodern globalisation and multicultural movements, changes and influences
are impacting modern science, pedagogy with its disciplines not being excluded.

Questions about the present problems of our scientific pedagogic thought
are most frequently directed to the relationship between pedagogic theory and
pedagogic reality, interdisciplinary tendencies in the research of educational
issues, and to the situation of individual pedagogical disciplines. Since school,
which has preserved the function of transferring knowledge to younger population,
is one of the most important factors in the development of society, the discussions
are also about the always topical area of teacher training and consequently about
the situation and development of didactic theory and the role of special didactics.
These are the topics that the article concerns itself with in greater detail.

2. GLOBALIZATION, MODERNISM AND EDUCATION

The epistemological meaning of globalization directs us towards re-
examining historical accounts. Some understand globalization as a historical
process, which has lasted for several millenniums. Others place it in the
Renaissance time period with major geographical discoveries. The third group
places it in the time period of establishing the global market and creating the
global economy. The last group believes that globalization occurred at the
beginning of the information communication era. Albeit these viewpoints, we can
determine the geographical and historical component of its development. These
have been affected by various events and processes such as travel, merchant
development, migration processes and as a consequence the expansion of
knowledge, culture, and religions (Senn, 2003, p. 4). In most globalization
discussions, the economic dimension of this process is especially highlighted. It
has defined the meaning of internationalization, technological advancements, the
global market, competitiveness, circulation of capital, goods, people and the



establishments of international institutions that provide the control for such
process, and so forth.

However, globalization does not refer exclusively as an economic
category. In globalization we can identify the political, social, andragogical,
anthropological, cultural, ecological and technological components, which
frequently is complex to divide. Discussions have expanded towards social
processes and within this framework in the field of education as the most
important factor of intellectual capital.

It is interesting to note that globalisation is being explained on the basis of
numerous value judgments and from the standpoints of different methodological
procedures. In line with the rational approach, characteristic of science,
globalisation is being described as a law of modern economic development,
marking the global domination of the international financial capital. Although it
would be difficult to actually consider this process as a law, it has undoubtedly
influenced the transformation of world society, resulting in the change of
fundamental values, alongside changes in the economic, political and educational
realities.

One of globalisation requirements for education is to become practical,
flexible and conceived in such a way as to satisfy the needs of the market.
Economically speaking, knowledge has become some kind of tradable goods. If,
in the past, we talked about the relationship between general and professional
education, the global world has done away with any such dilemmas. The
important things are knowledge and competencies which enable someone direct
inclusion in the work process and contribute to economic development, which in
turn represents the generator of surplus, i.e. profit, the predominating motive.

All the documents adopted by the transnational organisations speak mainly
about professional knowledge, competencies, uniform school systems and
mobility, while concepts such as education and upbringing, attitudes, values,
personality, solidarity, humanness, morality... cannot be found in them. It is
obvious that the formation of a harmonically developed personality does not fit in
with the globalisation goals and achievements. Their primary goal is to satisfy the
needs of the market, industry and production, which in turn requires the formation
of conformists, morally fluid and adaptable individuals and citizens, marked by a
pragmatic mind, focussed on specialised knowledge and without broader
theoretical background or deeper understanding of the whole. Modern theories of
intellectual education focus on a comprehensive formation and development of the
intellect, personality and different abilities, while on the other hand we encounter
opposite tendencies of world institutions, which highlight transnational cultural
identity, formation of a world or European citizen and global person, for whom
certain competencies and the content of education are determined in advance. In
such a system there is of course no place for an individual, for the development of
his/her individual abilities, for an individual approach to the development of his



personality. The educational policies do speak about civic education, in its extreme
including also human rights, which, however, does not eliminate poverty and does
not influence social rights.

The last thirty years have witnessed how within the framework of social
science discussions the concept of post modernity has been manipulated with. In
the same way that there are different explanations concerning global processes
permeating our civilisation in the positive as well as negative sense, the concept of
post modernity has remained unclear, especially in connection with pedagogy,
education and upbringing. In spite of the fact that each scientific discipline seems
to be explaining the concept of post modernity from its own theoretical basis, post
modernity remains an appropriate, although rather undefined phenomenon, with
which some of the developmental difficulties of present times can be explained.

If modernity originated from the belief that future was manageable if only
the agreed upon thought concepts were taken into account, post modernity rejects
such patterns and frames and advocates plurality and diversity in all areas of
human endeavour, consequently also in the area of education. Pedagogical science
has been forced to adopt different, globally oriented social conditions and rethink
the old thought patterns once representing the framework of the pedagogy of
modernity.

Because of the globalization education is facing many challenges
associated with specific implementation forms and strategies and process changes,
such as international and global dimensions of education, multi- and
interdisciplinarity and permanency of these processes, consideration of curricular
changes, of education forms for the formation of human identity and the attempt to
establish positions and fundamental human values. Especially emphasized are the
questions regarding the perspective of these processes. This results in different
alternative concepts that in the final consequence require and anticipate even
disintegration or abolition of the school system. Different teleological debates
usually without a common denominator most often disrupt deterministic
discourse. Postmodernist approach added certain psychological, anthropological as
well as educational and andragogical dimensions to the debates (Green, 2000).

3. PROBLEMS OF THE SCIENCE OF PEDAGOGY

Following World War II, the pedagogic thought found itself in an
unenviable situation. It did rest on a modest heritage, which it tried to enhance
with progressive elements of cultural pedagogy but it had to cope with many
attitudes and prejudices not in favour of its development. The relationship between
society and education stood in the foreground. Societal and pedagogical concern
was directed toward new educational goals, teaching contents, factors of child
development... And in order to plan a normative theoretical pedagogical basis,
assistance from politics, philosophy and economy was necessary. The scientific



development of pedagogy had in our opinion been underestimated far too long.
The consequences of such an attitude were to be seen in the lagging behind of the
pedagogic theory, which was losing contact with pedagogic reality, while teaching
practice was becoming increasingly practicistic. The normative framework of
modernity was necessary for educational purposes but it was not sufficient. This is
the point where the problem of methodological orientation in the development of
pedagogic thought enters the discourse.

In spite of several difficulties, new disciplines have developed, from which we
can conclude that their owners are following the development of pedagogic thought in
the world, and are creatively adapting the global findings to our conditions as well as
enhancing them with their own research of our pedagogic reality.

During the last thirty years the dynamics of social changes have been
extremely intense. The process of globalisation has introduced into the social
processes new and unexpected demands, resulting in numerous unclarities and
tensions, due to which the field of education is facing new challenges. If twenty
years ago pedagogy was capable of following the changes and offering
satisfactory answers to newly arisen global problems, it can now only with great
difficulty follow the radical social developments. The postulates offered by
modernity cannot explain the changed circumstances anymore, and the
postmodern discourse has not yet come up with appropriate answers.

Unquestionably, one of the most important factors of societal development
is a school that preserves the function of transferring knowledge to a younger
population to prepare them for the pathway of life. As such, we need to ask, what
kind of school this should be, its goal orientations, teaching content, organization,
teaching relationships, and didactic-methodological approach. When designing
answers to such questions, we delve into future predictions of continuous societal
development as a whole as well as its constitutive parts and functions. In education
we consider three time dimensions: the past, the present, and the future. The
futuristic component is imminent and always present in education. This is situated
somewhere between the borders of reality and possibility on one side of the
continuum and desirable and anticipated on the other side. It is this orientation
towards the future, anticipated but desired and planned that is characteristic of
education but also for humankind and society.

Whenever discussing the pedagogic sciences, which are strongly
embedded within the flows of globalization, we would be amiss not to think about
the development of its disciplines, especially didactics. On the basis of school
pedagogic research within the past years, there have been continuous occurrences
of new suggestions and ideas that would enrich and change the theory of
pedagogy along with the practice of pedagogy. However, there has been scant
research in the area of general didactics. Even contradictory discussions and
assertions on the validity and range of didactical models, concepts, and even
paradigms that jarred this discipline in the 1980s have stagnated.



Almost 400 years have passed since Didactica magna (The Great
Learning of Tutoring) was published and to this day we do not have an adequately
developed all encompassing theory on education, even though Comenius
established a valid foundation for its development. He determined several
pedagogical findings by using the principles of deduction in philosophy. Among
others is his well known application of Bacon’s theory of knowledge on the theory
of classroom instruction and the learning process. An important resource for these
didactical investigations was his teaching experiences. He was one of the few
pedagogic theoreticians in his time that had pedagogic experience, learning from
the practice of others and through such experiences received inspiration for
pedagogical thought. He determined that findings that were derived only from
empirical findings limited the level of pedagogical reality. Complete induction has
to be deductively rationalized (Komensky, 1995, p. 16).

Certain authors find that practical experience in education, as one of the
most frequent activities, has always expressed the need for changes; however
didactics has never reacted to them appropriately. The current state of
development in general didactics are labelled as a phenomenon of stagnation. New
ideas and initiatives are needed as in any scientific field. However, we find that
general didactics does exist and it is not stagnant. Interests of both theoreticians
and practioners are permanently directed towards analyzing problems and
concepts in this area as well as determining into which direction it will develop.

To more precisely shed light on the development or stagnation of didactics,
we would need to devise appropriate historical-pedagogical research studies. From
the past, we know that didactical questions regarding general principles of
instruction were asked only under the conditions of favourability and whether they
included reformatory pedagogic efforts for the specific time period. There is no
need to ask new and general questions as long as we are content with the current
situation and results. Within such conditions there is no greater interest in didactics.
When there are occurrences of criticisms towards schools and the current
educational system, there is a search for new paradigms and new avenues within
education as well as the onset of revising the current teaching methods, strategies,
and concepts. Under such conditions, research efforts are strengthened and interests
are turned towards didactics where they seek advice, promises and assurances of
possible new dimensions of learning and teaching (Logvinov, 2008, p. 170).

Despite permanent critics of the traditional school and the transmission
model of instruction, there is an incontestable goal of every school for students to
learn; as such the fundamental purpose of a school is still the transfer of
knowledge from one generation to another (Plut, 2005, p. 19). At this juncture we
could ask ‘what’ and ‘how much’ to teach. This question is not answered by the
lauded transaction model of a cognitive-constructivist orientation that gradually is
reshaping the teaching practices of our schools.
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At this moment, we can determine that there is not a new detection of a
fundamental new direction in general didactics, or a call to newly rethink
didactical instruments, or even reshape the contemporary or postmodernist
anthropological paradigm. The latter sets the basis for factors in didactics without
which continuous school development will not be effective, especially in primary
schools. At this point, it is important to highlight problem oriented lessons,
heuristic concepts, as well as differentiated and individualized learning. However,
many theoreticians point out that there are numerous new efforts that we should
pay more attention to.

On one side it is about preparing and structuring complex learning
activities (e.g. learning content, projects, key themes, and problems). On the other
hand, it is about being directed to the pupil and the developmental tasks that they
should accomplish in their educational process. There is also an interest for the
unplanned, but important learning situations. Last, but not least, there are demands
and longitudinal experiments to more precisely redefine complex societal
conditions that are based on knowledge and systematic connections among
society, individuals, the world, and cultural contents. We cannot say that the
aforementioned should be considered a new basis, but they do represent new
initiatives in this field.

In any case, general didactics has to change their pedagogical and research
practices. We tell our students how they should understand school and instruction,
how to plan for classes, shape and assess it. However, we do not ask ourselves
what is really going on within our schools and classes, about the new generations,
and what they believe is important for them and their world. Didactical
construction, which is used in our discipline, should rely more tightly on research.

An expectation of didactics is not to solve global, but individual problems
of classroom instruction. An attempt to redirect didactical research at the end of
the 19™ century named experimental didactics was connected with examining
individual problems and questions. This was contradictory with society’s
expectations and for this reason experimental didactics was not a turning point in
the development of general didactics into the direction of being more scientific at a
higher level (Logvinov, 2008).

An opportunity for the development and advancement of didactics as a
science, most definitely is connected with the renaissance of experimental didactics.
More specifically, with solving those individual questions and creating such answers
that would provide for a real collection of scientific facts and creation of an
educational theory that would, without a doubt, influence the practice.

Most certainly, didactics has many new theoretical resources in developing
didactical theories. Encouragement is coming from the social sciences, especially
from philosophy and psychology, but also from successful and well planned
instructional practices that make possible the implementation of numerous
theoretical initiatives.

11



We have to be patient when determining new developmental paths in
didactics. Models and concepts that were formed throughout the centuries cannot
be reshaped, changed, or even thrown away in such a short time. Namely,
didacticians should search for and consider new research understandings. Most
notably, there is a need for more intensive correspondence and dialogue with the
current pedagogical practice.

Much has been written on the relationship between theory and practice
within social sciences; but, this relationship has never been adequately solved. For
this discussion, the relationship between the theory of didactics and practice is
particularly delicate. In this context, we are interested in how general didactics is
connected with practice, where theory and practice intersect and where they will
reconnect. One fundamental question that is difficult to answer is how to connect
practice with theory and theory with practice so that both would have an
advantage from such a relationship as well as for both of them to develop quickly
and organically.

The relationship between theory and practice attempts to be resolved in
different ways: sometimes by becoming distant, more frequently by rapprochement
or even by pooling and interweaving. It is in such a manner with which theory and
practice gain their true meaning. Because this process is complementarily dynamic
we can frequently trace the viewpoint that a scientifically found didactic theory be a
foundation in accepting various decisions in educational practice. Moreover, in the
spirit of the cult of science, decisions are deduced from existing scientific knowledge
within pedagogy as well as from other sciences that study the phenomena of
education. However, even with the aforementioned, we truly do not know the actual
state of the relationship between theory and practice.

Whenever there are discussions regarding scientific theory or knowledge
activities, there tends to be a discussion or connection to practice. This should not
be understood as only a pragmatic practical activity, but as a sensitive-materialistic
and thought activity at various levels and areas of one’s conscious activity. From a
developmental perspective, practice is the predecessor to theory. Many
contradictions and unsolved questions require an explanation and for this reason
practice is becoming the resource to further understandings in scientific theory.
Still, we have to emphasize that scientific theory also is created independently of
concrete practice (Curzon, 2007).

We have to avoid one-sidedness and naming the relationship between
practice and theory as interdependent. When we talk about practice and theory, we
should not think about just one relation, for example, the meaning of theory to
practice. This frequently happens to theory, which understandably leans towards
reactions from practice. Just as important to the scientist is the reverse dimension.
More specifically, this means the value of practice as a resource and verifier for
the development in the field of didactics. This reverse dimension has not been

12



fully broken down and is incomplete which definitely hinders a more rapid
development of didactical thoughts, especially their applicability.

In didactics, a pedagogical scientific discipline, that under investigation
researches both practical-experiential as well as theoretical science, we can
examine the relationship of practice in education and theoretical thoughts of such
phenomena (occurrences) in education. Education as a process and phenomena of
humanizing persons as individual entities and social creatures is as old as
humankind. As such, the educational practice and experiences of this process has
been shaped throughout the history of our civilization as a practical activity and
simultaneously as a subject of thought and examination. Understandings and
investigations of the phenomena of education, including the areas of learning,
teaching, and instruction as an organized process of learning, has brought various
didactical theories in the area of classroom instruction and learning. Let me
summarize a well-known thought of a German professor of theology and
pedagogy Schleiermacher, who wrote that from the time of antiquity he educated
without any pedagogical theories and with much success. He believed that practice
in and of itself has a specific dignity that is independent of theory (Wiater, 2000).
Of course, we have to add here that Comenius referred to those educational
practices that were results of considerations as well as having a sense and
generality of those experiences into a more integral form of practice.

Whenever we consider educational occurrences in didactics, we find that
they appear at the level of didactic practice. There have been empirically obtained
and tested notions of individual occurrences as well as levels of practice that have
been more or less shaped on the basis of various didactical theories.

Various didactical theories that are based on different paradigms attempt to
explain as wholly as possible the educational appearances (phenomena) within the
field of didactics. Despite occurrences of various theories, there is still no
consistent theory of didactics that would fully explain specific occurrences in the
practice of education (Jank & Meyer, 2005).

Anglo-Saxon contemporary theory of didactics is based on various
psychological theories that understand classroom instruction and learning as a
dynamic process. Meanwhile, Central European’s didactical tendencies attempt to
combine the elements of classical didactics and newer endeavours that establish a
higher quality and wholesome approach as well as better understandings of the
learning process. Under such conditions, when the discipline of didactics is
becoming increasingly more multidisciplinary, interdisciplinary, and trans-
disciplinary, questions arise on the type of relationship to instate towards various
theories of didactics that assist teachers in making sense and in developing the
practice of didactics. And furthermore, which theory of didactics should be
recommended to student-teachers (i.e. pre-service) to be more successful in their
pedagogical work. This question is important because of theoretical differences.
Some theories are contradictory in their relationship and others are precluded.
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Neither individually nor in its entirety do they provide the answers of complex
learning practices that include numerous known and undiscovered qualifiers. For
that reason, none of the theories are able to completely explain situations that
appear in the educational and classroom instruction practice (Mayer, 1994). This
of course does not mean that teachers should not acquire various theories of
didactics as well as concepts of instruction and learning that have been built upon
such theories. On the contrary, this knowledge is important so that teachers
understand and explain the context of the learning process practice. With the
assistance of theoretical didactic knowledge we can examine various questions of
didactic practice; however this knowledge is not satisfactory for the didactic
methodological practice. Theoretical knowledge allows movement within a
specific theoretical context and in this sense it can represent a critical distance
against existent didactical practices.

One of the most important indicators of efficiency is the quality of teachers
work in any educational system. This is the reason that the system of educating
teachers in all countries, especially in the Member States of the European Union,
are under continuous pressure and undergo critical discourse from a wide-range of
audiences. Several pedagogic analysts warn that efforts in the direction of
improving the education of teachers are progressing too slowly.

Under the term contemporary concept of education, we have an adequate
connection among general, professional, pedagogic-psychological and specific-
didactical contents as well as connecting theory with practice. Teacher education
has to find equilibrium between academic presentations of theoretical content and
practical teaching with training and model imitations. In searching for such
equilibrium, didactics holds an important role as being an integrative element for
pedagogic and psychological knowledge as well as a bridge to special didactics
and various forms of practical work (Beckmann, 2004).

Professionalization discussions often warn that pedagogic reflective
knowledge, especially general didactics knowledge that students receive at teacher
training institutes, does not have a particular significance for practical work
namely because knowledge and activity ability are two separate categories. Of
course, we do not approve such a position. But, there are some didactic sceptics
announcing that teacher’s knowledge of classroom instruction (i.e. didactic theory)
does not have any connections with later practical work and their specific abilities.
Ability, in this context, is defined as whatever is gained with ill-examined
possession of someone else’s schemes of function. There is scant research
regarding the ratio between didactical knowledge and practical work; however the
little research that exists on the topic of teacher’s work confirms that connections
exist between a teacher’s didactic knowledge and their practical applications. H.D.
Dann (1989) proved in his research study that those teachers that are successful at
their work establish a complete and complex subjective theory and when
confronted in a conflictive situation are more in concert with their knowledge than
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less successful teachers. This confirms the position that experienced teachers
connect with their professional (theoretical) knowledge and that their work has a
strong reflective component.

We agree that within general didactics we need to inquire more about what
type of reflective knowledge (theoretical knowledge) is needed and beneficial to
the education of teachers. We would more clearly be able to answer this question
if studies of student’s instructional practices were to become a foundation for a
study’s organization. Students majoring in education should be clearly shown that
it is possible to solve practical problems with theoretical knowledge rather than
without it. If we are seeking new avenues then this new path would bring us to the
point where general didactics would be designed as an empirical science that
would be applicable to practice. Theory and practice always meet when theory
develops causatively (collecting and describing individual cases and assessing
from the perspective of theory) and experimentally.

It seems that the link between theory and practice is studied too narrowly if
practice were to be equated only with teachers training. Every premise is considered
incomplete that cannot make a balanced connection to the basic factors of classroom
instruction with teacher’s, pupils, and learning content, placing them in a framework
of classroom instructional theories. Hence, for example, supporters of the belief that
didactics is considered an art in teaching and that the last word is the teacher’s
shaping power and her methods of arts. In such cases, theory remains only a guiding
element that reverts to the initial phases of didactic development, when didactic and
practical teachings were categorized in the area of art and not within scientific
criteria. Such stances do not open new avenues for general didactics.

Most didactic thoughts on the art of teaching are based on the premise that
teachers in classroom instructions have a key position and they are independently
able to control problems in practice or that such abilities are developed with
experience. For the theory of didactics that is geared towards the practice, this
means that the teacher should not be overlooked and that the viewpoint should not
be directed towards them and their happenings, but together with them and their
activities. One fundamental task is teaching. Teachers are addressees and partners
and not objects of didactical theory and didactical research.

Such an approach negates direct connections with didactical theory with
developing classroom instruction in practice. The practice of general didactics is
first its research. An important achievement would be if we used teacher’s
experiences within the research process as an important resource for examining
this phenomenon. We would do this in such a way that would make it possible for
teachers to think about their experiences, express and note them as well as
confront themselves with the theory.

Discussions regarding the relationship between general and special didactics
are not being conducted quite frequently. We would like to know what and how
much each has to do with another. Regarding the relationship between general and
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special didactics, W. Ploeger in his extensive retrospective (Ploeger, 1994)
determined that in the seventies and eighties in comparison with other time periods,
dialogue between the two disciplines died away. One of the reasons could be that
general didactics, when analyzing structural characteristics, organizational problems,
learning goals, interactional patterns and effects of media, neglected the central
meaning of content in such a way that some labelled general didactics as “knitting
without wool”. In this instance, wool is understood as concrete learning content and
activities. It is within this area where general and special didactics meet each other.

Besides the aforementioned, we are able to see evidence of several
problems in substrata disciplines, where general and special didactics are
dependent on one another. Namely, this is about the relationship between practical
experience and scientific knowledge, problematic criteria for choosing learning
content, and mostly in realizing interdisciplinary tendencies. In any case, we could
show the direction of development of general and special didactics: general
didactics has to become more concrete, the profession more general.

For quite some time, the relationship of general didactics to special didactics
has been, surprisingly, undecided. Special didactics at teacher training institutes
frequently behave as if general didactics does not exist or that they do not miss it.
We warn against such behaviours because we do not agree with it. However, there is
another group of special didacticians that take a short cut and borrow from general
didactics the theoretical elements and directly apply them to their subject.

For the development of special didactics, assistance is needed within the
parent disciplines as well as within pedagogical sciences, especially within general
didactics. Practice shows that assistance from substrata sciences is quite varied;
however the area of social sciences it is more abundant.

Special didactics is understood as a discipline that studies and determines
specific relationships, processes, problems, and conditions of mutual learning
operations related to the learning subject — pupil — teacher, while considering all
elements of understanding classroom instruction. We could say that special
didactics appears in an intermediary function between the profession and didactics
and as such, in an original and in its own imminent way develops various
generalizations and concrete applicable recommendations. For now, this function
is listed under the parent discipline and at other times within didactics.

Whenever discussing educational requirements for teachers we tend to
stop when discussing the relationship between the substrata and pedagogic
content. We have to emphasize that a scientifically funded substratal theoretical
education is a fundamental factor in achieving quality and scientific work by
teachers. No didactical and methodological knowledge can replace ones low level
of professionalism. It is an adequate professional level that provides the teacher to
fully enforce their pedagogic and didactical abilities.

One of the most important factors in achieving greater professionalization
of teacher education is content and didactic-methodological interpretations as well
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as application of learning content. This is possible only with a strong support from
a developed special didactics discipline and understanding the general principles
of learning and teaching. Of course, the viewpoint on how to bring closer certain
understandings of developmental uniqueness of thought processes, understanding,
valuing, pupils experiences, interpreting these experiences through the prism of a
pupil’s developmental level, is often neglected from a pedagogical standpoint.

Other fundamental areas that provide the needed emphasis to teachers’
professional training and shaping of their pedagogic personality are the sciences of
pedagogy and psychology. Action research has shown that today’s teacher is
proportionally well trained in the content, but has many gaps within the areas of
common-didactical and special didactical knowledge. This brings us to the conclusion
that special didactics are one-sidedly subordinate to the scientific disciplines and that
the links within pedagogy, didactics, and psychology are very week.

Examining the history of teacher education shows us that the carriers of
professional pedagogic courses at teacher training institutes were practitioners with
many years of experience in primary schools. They were training teacher
candidates with pedagogic tasks that they themselves have carried out. Today, it is
too common that university teachers are preparing their students for work that they
themselves have never conducted (Lavrnja, 1990, p. 79). In future detailed reports
on personnel, it would be pertinent to take into account this factor.

Taking into account the area of research, special didactics (the subject of
investigation is an educational process of a specific school subject) is explicitly a
pedagogical discipline. As far as the manner of investigation, it is interdisciplinary or
in specific situations even a transdisciplinary scientific area that accepts and uses
principles and achievements from other sciences. Mutually they are connected by
different scientific areas with goals to achieve a unified knowledge system that
reflects all of its rich diversity. Because their own understandings are realized in the
framework of their own scientific subject it is a totally autonomous discipline. In this
connection, explicitly evolving is the principle of complementarity of individual
disciplines. The principle of mutual connectedness of various disciplines and
establishing logical connections among areas that were at the beginning divided or
were developed parallelly, is becoming a required standard under conditions of
increased specialized knowledge in all areas of social development.

Emphasizing interdisciplinarity shows the openness of special didactics
that synthesizes and integrates the results of its parent substrata discipline with
pedagogic — psychological as well as other disciplines. It reasons its own system,
norms, rules that do not exist in its parent discipline or in related areas.

Special didactics as a way of training, as is the practice of training in a
specific area as reflective theory, includes scientific as well as intelligent
components, skills, arts, and readiness that have a distinctive individual, personal,
and non-repetitive character.
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When developing the internal structure of special didactics, we have to
derive from the so called special didactical field that in educational theory and
practice, special didactics is shaped at the cross-section of basic factors of
classroom instruction: meaning the pupil, learning content, and factors of
transferring learning content. The field of special didactics represents the cross-
sectional area of interpersonal relationship and the links to these factors. As each
of the mentioned factors are examined by a specific scientific discipline, in the
field of special didactics these sciences connect in an interdisciplinary approach
towards new quality that is represented by the level of special didactics
development of a certain subject.

In some places, special didactics began to develop at teacher training
institutes even as a non-academic discipline, albeit they have been able to achieve
an enviable professional level. Many parent scientific areas have tried to take
ownership of special didactics, looking into the content of the subjects shows that
it includes only transmission of pure knowledge and/or even some methodological
knowledge that do not have direct repercussions on the learning process. The area
of special didactics needs to be developed from the degree of presenting and
transmitting tested and in practice confirmed instructions for further work to the
direction of interdisciplinary research efforts that would enable the scientific
shaping of independent scientific disciplines with clearly outlined research context
and keeping track of its parent branch.

From the above stated we can determine that the relationship between
didactics and special didactics has a few interesting characteristics of which the
following need to be highlighted: a common research field as well as mutual
performance and functioning. As didactics cannot develop without considering the
concrete (a role of special didactics), so to are the latter prevented from essential
reflection from their subject, if they neglect the general (a role especially of
general didactics).

Didactics cannot develop without considering the concrete (a role of
special didactics). The latter are prevented from fundamental reflections of their
subject matter whenever they neglect the general (a role mainly of general
didactics). Fruitful contacts between both disciplines are possible only when
acknowledging the scientific equality of both areas as well as with conscious
knowledge that general didactics can only develop in cooperation and scientific
confrontation with special didactics. Of course the reverse is true, as well.
Confrontations with generally accepted didactic reflections should become a fixed
principle of special didactics (Strm¢nik, 2001, p. 43).

4. CONCLUSION

There is no need to prove that science is an important factor in societal
development. This finding also is applicable in the area of education. For this
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reason we need to train pre-service teachers to scientifically discuss their area of
work or in other words to be capable of researching the learning or instructional
process. It is the scientific principle of instructional processes that gives the teacher
the theoretical foundations for his scientific activity. In addition, within this
framework it also provides for an adequate transfer of didactic innovations back
into the learning process and with this opportunity altering the current state.

When discussing the state and development of pedagogical science today,
we take into account the course of its development until now as well as the path it
will take in the future.

There is no scientific discipline having only its own immanent development
and being dependent on it. It necessarily also depends on numerous other factors
outside itself. The development of pedagogy as a science depended thus on the
development or stagnation of related disciplines such as psychology, sociology,
anthropology, communicology. Its development has also been influenced by the
development of certain technical disciplines, which in turn promoted the
development of new pedagogical areas. Especially important in this respect are the
educational technology and didactics of the media, as well as information
communication technologies which triggered distance learning, etc. We have
established that the subject of research in this area is undergoing constant changes.

However, the development of teaching science has not been dictated solely
by the development of related disciplines. What has also proved to be of great
importance is the research carried out by the discipline itself. It then depends on
the quality of scientific research work to what extent the subject of research will be
realized.

We have mentioned a close connection of teaching theory and practice,
meaning that the development of pedagogy relies and depends on the development
of practice. We admit that there is no direct link between pedagogy as a scientific
discipline and teaching practice. On the basis of experience we know that we
cannot expect to find everything that exists in practice to exist also in theory.
However, a small part of teaching reality is reflected in theory.

Certain areas of teaching i.e. the pedagogical discipline are developing
faster than others, which, as a rule, does not depend on individual researchers but
rather on the societal will in the area of education as well as on global goals, which
dictate the development elsewhere. Social and economic laws that govern the
transformation of society have in different historical circumstances had a different
impact on pedagogical science. If following World War 2 we were still interested
in topics connected with the development of personality and the value system, the
praxistic globalisation tendency of the 21* Century invented within the framework
of world educational policy the so-called world applied knowledge. Nothing about
values!
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Akademik Marjan Blazi¢
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NEKATERI PROBLEMI RAZVOJA PEDAGOSKE ZNANOSTI V
POGOJIH GLOBALIZACIJE

Povzetek — V prispevku razpravljamo o razvoju pedagoske misli s
posebnim ozirom na didakti¢no teorijo in prakso, ki je v pogojih globalnih tendenc
pred obseznimi novimi nalogami. V zadnjih treh desetletjih je prislo do
nepredvidljivih sprememb na vseh podro¢jih druzbenega Zivljenja, posebej so se
spremembe reflektirale na podro¢je vzgoje in izobraZzevanja. V novih pogojih se
pedagoska teorija ni ustrezno odzivala na dogajanja v praksi. S starimi teorijami ji
ni uspelo pojasniti fenomenov identitete, razlicnosti, pluralizma, multikulturnosti.
Postmoderni pedagoski pristop ne analizira in podrobno ne razpravlja o vzgojnih
in izobrazevalnih pogojih in ne razvija niti ne ponuja nobenih pedagoskih
konceptov. Zavzema se za odprtost in fleksibilnost miselnih procesov.

Ker globalizacijski procesi spreminjajo vsa podro¢ja druzbe, nas posebej
zanima, kako potekajo procesi Solskega ucenja in poucevanja. Ker Sola Se vedno
ohranja funkcijo prenasanja znanja na mlajSo populacijo, nas zanima njena ciljna
orientacija, ucne vsebine, u¢ni odnosi in didakticno-metodi¢na zasnova, za katero
ze leta ugotavljamo, da ni razvita zadostno. Ugotavljamo, da v evropski didakti¢ni
misli ni zaslediti novih teoreticnih izhodiS¢, se pa pojavljajo na osnovi
postmodernega in globalnega diskurza Stevilne pobude, ki pa niso empiri¢no
preverjene. Pomembno podro¢je, ki izhajaiz razmerja med didakti¢no teorijo in
konkretno prakso, usmerja nas pogled v intenzivnejSo korespondenco med obco in
posebno didaktiko.

Kljucne besede: globalizacija, postmoderna, multikulturnost, pedagogika,
didakti¢na teorija, specialna didaktika
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